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I. Historical Background of the Career
Opportunities Program

The Career Opportunities Program (COP) is directed to the
education needs of low-income families. Its objectives are
to improve the education of children from economically
disadvantaged families and to imprawe employment op-
portunities in education for low-income adults by
establishing a career lattice of teacher aide, social work
aide, and other educational positions in the school district
and by providing a work-study training program which can
lead to certification. Since its beginning in 1969, COP has
been based on the belief that the education of children
from economically disadvantaged families can be improved
by aides and teachers who come from economic and
ethnic backgrounds similar to those of their students.
Therefore, COP trainees meet low-income qualifications
and are recruited from low-income areas of the school
district. Recruitment of Viet Nam era veterans and persons
from minority groups who are often’unemployed or un-
-deremployed is encouraged. ‘e

\
Under the COP training model|, participants are employed
part-time as teacher aides in local school districts, while
taking college courses to help them advance to more
responsible, higher paying work. The program can lead to
full professional certification. They refceive part-time aide
salaries, tuition, books and supplies, and summer stipends.

Since 1970, two Career Opportunities Programs have
been conducted in Minnesota in the Duluth and Min-
neapolis school districts. Their final year of federal support
is 1975. In the four years the programs have been in
operation 281 persons have participated, 1086 are curren-
tly enrolled in the programs, and 52 have earned bac-
calaureate degrees.

II. Purposes and Procedures of the Study

In the Spring of 1974, the Minnesota Department of
Education in cooperation with the project directors of the
Duluth and Minneapolis COP projects conducted’ a
descriptive study of the utilization of COP-trained aiges,
The study was conducted by the State Consuttaiit-uhder
the State COP Technical Assistance Grant.

The primary purpose of the study was to describe the im-
pact of the most effective teams of teachers and aides and
school social workers and aides on:

— the roles of teachers, school social workers,
and principals

— the learning-teaching process in the classroom

— the delivery of school social work services

— the pupils

— communication between the schooi and par-
ents.

A secondary purpose was to gather opinions from

teachers, school social workers, and principals regarding

the training of COP aides and the working relationships of
COP aides to other staff in the school. In order to make a
limited sampie as significant as possible, the study was

Q nfined to the elementary school level.

To determine the impact of effectively utilized COP aides
rather than the varied impact of a random group of COP
aides, the project directors selected participants who
made best use of the aides. An interview was used to
gather detailed descriptive informatiorr from the par-
ticipants. The project directors and the COP consultant
designed and used interview instruments for 12 teachers,
four school social workers, and four principals from eight
schools in Duluth and Minneapolis. Interviews were con-
ducted on-site by the consultant.

To ensure uniformity in the interviews, a letter describing
the purpose and procedures of the study was sent to each
participant prior to the interview, and the appropriate in-
strument was used. {See Appendix A for the introductory
letter and Appendix B for the interview instrument.) Each
interview lasted about 1% hours. Questions were open-
ed and no attempt was made to suggest answers. Par-
ticipants’ responses were recorded in writing and fre-
quently were read back to the participants to ensure ac-
curacy of meaning.

III. Report of the Findings

The data gathered in the interviews and réported here may
be of particular interest to members of boards of education
and other persons in decision-making positions as well as
to anyone who is responsible for using teacher aides: coP
project directors; other supervisory personnel who recruit,
assign, train and/or evaluate aides; staff development per-
sonnel: teachers: school social workers; and principals.
Since the value of the study lies in the detailed. specific,
and concrete nature of responses made by the teachers,
school social workers, and principals who participated in
the interviews, every attempt was made to faithfully
reproduce the language and tone of their responses. In
cases where it was possible to Classify responses into like
categories, variations in expression have been retained.
Where it was not possible to categorize, responses have
been reported individually. Participants’ responses are
reported in tables; for each question asked in the in-
terviews there is a corresponding table. Each table reports
all of the responses given to a single question and the
number of times each particular response was made by
teachers, principals, or school social workers. It shouid be
noted that most questions elicited many responses from
each person interviewed; therefore, the total number of
responses to a single question may be greater than the
number of persons interviewed. For example. a single
question may have elicited 30 responses fram the 42
teachers interviewed.

Teachers and principals were interviewed regaden/g; their
utilization of COP-trained classrogm aides and their
responses are reported in tables 1-26. School social
workers were interviewedregarding their utilization of
social work aides and their responses are reported in

tables 27-45. '




IV. Summary of the Data
TN

Because of the open-ended nature of the interview
questions and the small number of persons interviewed no
attempt has been made to draw conclusions based on
statistical analysis of the data. However, it is posesible to
highlight the responses given most frequentfy, responses
given by a majority of participants, patterns or chsters of
responses, or the absence of any patterns. -

metndawing alt of the rgsponsgs fbD'QﬂQQJD the study
are two which are predominant and pervasive. Teachers,
school social workers, and principals spontaneously and
repeatedly volunteered observations of:
— the positive impact of COP aides upon the in.
dividualization of instruction
— the importance of COP aidas as aresource to the
professional staff.

These two impacts of COP aides appear again and again in
the following summary of the data which is organized un-
der headings corresponding to the original purposes of the
study. Following/ each conclusion is a reference in paren-
thesis to the table or tables in which supporting data may
be found.

A.  Changes in the Roles of Teachers, School Social
Workers, and Principals

1. When asked how the teacher’s role has changed
as a result of having a COP aide in the classroom,
teachers and principals unanimously agreed that
the aide enables the teacher to individualize in-
struction to a greater extent and to provide more
individual attention to more children. A majority of
teachers also said that the aide enables them to
conduct more small-group instruction. It is clear
that these teachers believe they function more ef-
fectively when they have aides. Teachers aiso in-
dicated that their roles were expanded to include

- supervision of other adults. (table 3, p. 8.)

2. When asked how COP aides make their jobs more
difficuit, a majority of teachers, school social-
workers, and principals agreed that their roles
were expanded to include management respon-
sibilities for aides requiring additional time. (table
2,p 9;table 3. p. 9 -table14 p. 14; table 29,
p.25)

3. A majonty of teachers, school socxal workers, and
principals said that COP aides make thcrur job
easier by relieving them of non-professional duties
or by sharing thesedutles. (table 1, p. 8; table 13,
p. 14: table 27, p. 24; table 28, p. 24.)

4. Although all social workers said that their roles
changed as a result of having COP social work
aides, there was a great variety of responses as to
exactly how their roles were changed. (table 27,
p.24) -

B. Impact on the Learning-Teaching Process in the

Classroom

1. The aide enables the teacher to individuaiize in-
struction to a greater extent and to provide more
individual attention to more children. (table 1,
p. 8; table 3, p. 9; table 8, p. 11; table 10, p. 12;
table 18, p. 16; table 20, p. 16; table 39, p. 28))

C.

2.
3.

“’Wﬂmmewhw MW

iable 8,p.10) .
. A majority of prindpm and teachers aqnvdthlt

' dealing with economically disadvantaged children.
. A mgjority of teachers and principale agreed that

The aide enables the teacher to conduct more .
small-group instruction. (table 3,p.8.) i \
The COP classroom side is viewed as & resourcs

to teachers by both teachers and principais. The
majority of teachers and principals said that akies

are & resource because they have different
viewpoints and skills to offer. Teachars and prin-

cipals agreed thatthe akles’ observations and per-
ceptione, often different from their own, are par-

{table 1. p. 8; table 4, p. 10; -

tha COP classroom aide's life experiences and
community knowlecdige are a resource to teachers
in dealing with economically disadvantaged
children. (iable 89, p. 12.) All principals said thet
COP aides are resources to the principel in

(table 15,p. 15)

COP classrmom sides have positive effects on
classroom stmosphere. All principals said that the
specific effects -are dependent upon the per-
sonality of the aide and upon the interaction bet-
ween the aide and the teacher. Specific positive
effects mentioned by teachers and/or principele
were that the classroom atmosphere is more in-
dividualized and personalized, more relaxed and
informat, more responeive to children’s nseds, and
busier with a greater variety of act'vities. (table 10,
p. 12.) School social workers unarimously agreed
that classroom atmosphere is more relaxed and
more positive because of the services offered
by COP social work aides. (table 35, p. 27 )

. A majority of teachers and principale agreed that

COP classroom asides have positive effects on
classroom management and discipline. Specific
effects mentioned by teachers and/or principals
were: general supervision and organization of the
envirohnment are sasier with an aide; there are
fewer discipline problems; discipline crises can be
prevented or handied more effectively; and the
aide is a positive reinforcer of the teacher's
management style and of chiidren's acceptable
behavior. (table 10, p. 12; table 11, p. 13; table

12, p. 13.) School social workers said that COP

social work aides help teachers to prevent
discipline crises in the classroom and help
chiidren develop their own behavior controls.
(table 35, p. 27; table 38, p. 27.) All principais
agreed that building management and supervision
are improved by COF aides. (table .13. p. 14,
table 17,p. 15)

. All principals and most teachers agreed that COP

classroom aides heip to expand the curricuium
and provide a greater yariety of activities. (table
12,p.13)

impact on the Delivery of Social Work Services

1.

A majority of school social workers said that
because they have COP social work aides, social
work services are mmfe efficient and effective and
maore children are ed. (table 31, p. 26.)




2 Al schoo! social workers agreed that COP social
work aides have positive sffects upon the amount
and quaiity of contact social workers have with
children. {(table 32.p.26)°

3 A majority of achool social workers said that COP
social work aides’ life experiences and community
knowledge are a resource in dealing with
economically disadvantaged chidren (tabie 33:

p.28) B : There was a variety of responses from principais
e #3 1o the kinds of training COP aides-should-have. —— -
O —tmpactomPuplts e ~@be 23, e YeY . T T
Y Wiver ssked how COP aides affect intidual pupd— - — -3~ There was more agreement among school social |

jeaming, most tcschers, social workers. and prin-
cipals talked sbout the increased individual at-
tention provided by akies. Three teachers and two
principals said that children learn more because of
the services of aides. (table 18, p. 16 table 37.
p.28)

2. All principals and a majority of teachers agreed
that COP classroom sides have positive effects
upon children’s attitudes towerd school. A majority

; of school social workers said that COP social
' work aides have positive effects upon children’s
attitudes toward school. {table 19. p. 16: table 38.
p 28)

3. With the exception of one teacher, teachers and
- principals agreed that children’s self-concepls are
improved due to the increased individual attention
and help provided by COF classroom aides. {table
2¢, p. 18) A majority of school social workers
said that the individual and personal contact
provided by COP social work aides improves

children's sel-concepts. {lable 38, p 28}

E. Impact On Communication Between ths School

and Parents

1. All principals and a majority of teachers agreed
that COP classroom aides have positive effects
upon communication between the school and
parents. Both teachers and principals indicated
that aides serve as effective haison between
parents and the school When asked what
negative effects the aides have upon com:
munication, a majority of teachers tr(\jd hatt of the
principals said that they had observed no negative
effects Please see table 21, page 17 tfor specific
negative effects.

2 School social workers agreed unanimously that
COP social work aides are effective in haison
among the school, parents. and community agen-
cies and that the aides have no perceived
negative effects upon communication betwseen
the school and parents. {table 40.p 29)

F.  The Training of COP Aides

’ 1. There was a variety of responses as to which
competencies and what kinds of traning COP
classroom aides shouid have. When asked about
competencies, principals unanimously agreed that
COP ades should have a positive feeling toward
children. Of the 22 competencies mentioned by
teachers. 19 are personal atiributes {the aide
should fike chikiren, be ambitious, be responsible)
and tfiree competencies are skills, (basic skilis,
sudio-visual, and clerical). Therefore, it appears
that teachers consider personal attributes much

more important than specific skills. Becauss of the
variely of responses it is racommenced that the
reader consult table 22 on page 18.

2 When asked what kinds of training COF
classroom aides should heve, a mejority of
teachers said that aides should be familier with the
building and ciassrooms in order to know the ob-
jectives, the programs, and the use of materisie.

workars concerhing most important com-
petenciss and training for COP social work sides.
School socisl worksrs unanimously agraed that
aides should be concemed about people, shouid
demonstrats skilis in establishing poeitive relation-
ships, and showid be responsible. (table 41,
p. 30}

4 A majority of school social workers said that sicdes
should “ave training in human behavior of human
relations. {table 42, p. 31.)

SAmjontyoftuchmmdauschooisocm .
workers agreed.that coliege training improved the
side's self-concept or contributed to the aide's
personal fulfilment. Hatf of the principals agreed
thet college training improved the aide's seif-
concept and half said thet it had no specific effect
upon the aide's personel deveiopment (table 24.
p. 19; table 43,p.31.) :

8. When asked i COP-sponsored college traming.
had any eftect upon the aide’s effectiveness in the
ciassroom, a majority of the principais seid that
college training had no effect and less than half of
the teachers agreed to any specific effect which
coliege training had upon the'aide’s sffectiveness
in the cimssroom. There was no agreement among
school social workers as to how college training
affected the social work aida's effectiveness on
the job. {table 25, p. 20. table 44. p. 31}

i

working Relstionships of COP Aides to Other

Staff inthe Schoot — - - Ce '

1 Teachers and principals unanimously agreed that
COP classroom aides are considered part of the
instructional staff and school social workers™
unanimously said that COP social work aides are
considered part of the pupil personnel staff. (table
26.p 21 table 45,p. 32)

2 A majority of principale and school social workers
indicated that CO> aides are included in staff
meetings.. Howavs,, onty half of the teachers said
that the aides are included in the staff meetings. .
Some teachers pointed out that staff meetings
are heid at a time when aides are not in the build- .
ing or when sides are attending coliege classes,
and that aides wouki not be reimbursed for their
timse if they ‘did attend. (table 28, p. 21; iabie 45,
p.32) ' ‘

3. Teachers, school soclal workers, and principals
unanimously said that COP aides are included in

1 1 staft social functions. (table 26, p. 21: table 45,
p. 32) o

-
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V. Implications of the Study:
Paraprofessionals’ Success Depends
Upon Teachers
Changing Their Roles

Algn D Sweet
Project Dvecior Career Opportunibes Progran
Mrneepols. Manesols

Tha
positive impact persprofessonals make upon the i

T dividuskzation of nstruction and ther mportance as

resourcs to the professional school staft greatly supports
the contribution of paraprofessionals in educaton

Howaever, one must keep n mnd that those mvolved in this
study wers chosen because they are successful super
visors of parsprofessionals | baelieve that they are suc:
cessful bscause they have expended thew role as
teachers 1o include beng a supervisor, a tramer. and an
evaluator of another adult - the clessroom The
recognition of this fact appears several times i the study
in order 10 achieve more mdnvdual instruchon, the teachet
must plan with the paraprotessio 1al. drect the activihes ot
a paraprofessional, provide tragung to conduct these ac
tivitias, and gve the necessary ¢ vaiuative feedback to help
the paraprofessional become a/tective The teacher must
develop the kind of team relationship that alows and e
courages the kind ol communication necessary to uhhze
the community resource services of a paraprotessonat

This. ndeed. 15 a new role 1or 3 teacher

Those involved n this study successiully actseved this
naw role and ther responses i the study show that they
were functioning in 3 new role The sgnificance S that the
impact of the paraprofessional 1s directly dependent upon
the teacher's abrty to function i this expanded role The
paraprotessionals had greal impact because the teachers
in this study were skillfyl supervisors they were Suc
- cesstul in a8 new and extanded teacher role

Recognizing this fact. schoot systems which utihze
paraprofessionals should give high prionty 10 providing
frainng for teachers i the proper ylikzahon of
paraprofessionals Optmum impact of paraprolessionals s
more dependent upon teachers becoming good supet
visors than upon any tramng that can be gwen 10
paraprofesgsionals

"Another significant outcome of the study was the strong
response to the mmportance of paraprotesswnale as
resource to professional staft ference to the vanous
ways a paraprofessional served as a kaison between
parents and the school, the resource they prowided
teachers in presenting ditterent viewpoints. and the m-
sights they give teachers as to how children’s home and
community environment affect ther pertormance and
behavior in school point up the valiable commumcatian
function of paraprofessionals who kve in the community in
order to get maximum input, schools must take care to hwe
paraprofessionals who ive n the community and who can
provide a different cultural viewpont

Qﬁaapmus 1o the trainng of COP classroom aides were

‘, sresting, if not ising.

. _overwheiming response on the part of leachers.
- SO0IE-WOrkors-and-pARCIPAIE - us Study protessng the -

+ 2 college or university
4 :

»

\ .
The fact that Whese successful supervisors of
paraprofessonals consider personatl atinbutas much more
mportant than specific skilis 13 significant it tells educators
that thgy shouid riol be 100 concemed about educatonal
level when they hre paraprofessionats. but rather, that
they hke children and have a desre 10 work with them itis -
also significant that all leachers. prncipals. and socal
workers in this study considered paraprotessonats part of
the statt

——— e

It appears 10 me Mhal The stady Tells sthgol Systems That -~
paraprotessionais do hgve an mpact on gducaion and that
they should be hred from the communily. be of the rame
cultural background as the students. that pnor education s -
not an important factor. and that teachers should be
provided tammg  in the proper uthzabon  of
paraprofessionals

V1. Implications of the Study:
Institutionalization Is Not Enough .

Beoceity C Koahy
Proect Director Cateer Qppoctr ey Pro fam
Duiutn Minnescls '

Based upon the revew of the tindings presented n the
previous sechon the toliowng are wentted to be the
most signihicant results concerning the percewed et
tecliveness of the role of the teacher ades

1 Teachers function ditferenily when they have axdes

2 Tlramung of ades ditters trom raning needed 10 be a
teacher .

3 increased ndividual attention ss guen 10 students

When teachers work with aides in the classroom they fun.
ction ditterently_ traning differs for each role resutting in n-
creased ndwviduahzed instruction to students

Given 5 desred set of objectives such as a change i
teaching techmiques, ntroduction of new cumculum of
classroom management modidication. {he, introduction of
another adult nto the classroom may "g\rvﬁ the mpeius
needed to reach the desrad change level An axde may be
assigned to a teacher for a ane or two year perod to effect
the desred changs and then rotated 1o another teacher
Over a period of time. this may result ¢ many leachers
receving assistance and many changes brought into the
classroom

The sludy imphes the need to train the teacher m the
management of another adult's time and a difterent kmd ot
trainng tor the teacher axdes themselves

The study further seems 10 «ndicate that kle expenences.
dependability. enthusiasm. mitialive. and the abiity to
estabksh workihg reletionships are the mast mportant
characteristics for cons«teraton in hining axdes On-the-job
ranng may be the most valuable way of ncreasing an
ade's stiectiveness These general characlensics seem
to be gven more weight in terms of the assessment of the
aide than the formel tranng or background.provided by a
4 -
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The central teatute of the COP model tor the traming of
educational personnet 1s its grounding in thg expenence ot
the pubkc school The key teature of the modet s tor the
participarts. at one and the same time. o be a stugent
the college and a worker in the pubkc schools A potential
danger s that the shift away from reiance upon an
academic classroom focus may degenerate nto ittie more
than an on-the-job traming program, now iacking n theory
as earker designs lacked in practice There also se
be a tendency for the ade’s role to be described
ot the almosphere of the ciassroom. the athitud
childfen. and other such affective areas rather t
axdes do :

A task analysis may be the naxt logCal step in detaded
study of the ade's eftechweness The Duluth Pubkc
Schools conducted a study on role development, trania
and mshtuhonaization of aide personnel The Program
Development* document resulted n the hecessary com-
pletion of the mwumum b compefencies. state certfied
human relalions course and district inserice child devel
opment Courses

A measuwre ot teacher ade actunly reiated to student ac
complshment was no! acheved due 1o the fack of
speciticily inn the descnphon of teacher ade iasks and the
tack of an accounting function tor identitynig the specihic
students with whom the aides work i11s necessary ton-
corporate task analysis of the vanous teacher axe lunc:
Hons and an analysis of the “nkage beween the funchions
of the joacher ade the funchon of the leacher and the ex:
pected benelts for stadents

The Caregr Opportyruties Program s a pan desgned 1o
act as an agent ot chanye The reai signficance of the
changes brought about by s program through a new
roup of educatongt employees s only begnnng 10 nees
pioted The Dutulh £ gucatonat Assistant Program s gon

Copdered mshinhonaghy 03 acr geding B e nllewing Cotena

PoStabie  wmak, et o By Ao

srements o .
&b compelenses LY el ot sk
3 Selec o ctletg aht SO SS apiate=nl rites T fabte
Han e wOys SO DO ANG R XDeneG0y

LS TR L

ot Ao .
CoantM e

& Career  Desekoproent Pourdy
g aller empioyaent

I

Cateer Lathce provdong sequentiol postas, adeg
feam e 0l y el 1o Geute s sionatd erhbr abon

p

* Program  Development,  Educahonal
Assistant Program 19731974 prepared by
Supplementary Tramung Consuyftant  Kay

Q  Brace. Dukuth Pabbc Schools

RIC

Aruitoxt provided by Eic:
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instutionatizabon s not enough

Clanication of the sationale for the utiization of auxiflary
school personnel, not as a lemporary expedient, but in ter-
ms of the long range goals of education is needed. New
dimensions in educaton call for the utilization of school
pecsonnel of various soco-economic backgrounds and at
vanous levels of traning workmg together as teanis to
mee! the needs n changing communities A real problem
for educatonal planners s not 1o devise remedial “help
them to be hke us’ programs but to broaden the
educatonat instituticn so that & can adequately ac-
commodate and respond to studen:s from a variety of
cultural backgrounds and hite styles

Change s the order of the day

Present condions of ncreasng costs. accountabiity,
migher selection and traming standards for professionals
resulting n demand for more pay. deiivery of more ger-
wces withn budget restnctions, and federal. state/local
hinng cotena are placing exireme pressures on the pre-
sent prdgram Future studies need to deal with iques
pons such as how many aides wovulkd be apprépriate
to a qwen studént population, are more ades needed
gwen the type of population that 1s being served such as
specwal education. mner city, vocatwnal education. are
thete tasks an asde should not be doing because  is more
appropaately a lask of a teacher?™

Queshons on a broader besis that need 1o be considered
deal wih legisation. lcensing and of certication of
auxikary personnel compelBiity based iraning programs,
and retraiming o pubkc schoo! pe-sonnel i the use ot n-
steuchonal avxdiary personnel

1t seems appareni that the tume tas come tor schoot
systems 1o get togethes 1o develon a drestion tor the i
toanal job structure o non certsheg nstegchongl statt

Sy




ERIC

L 2

VIi. Findings From Interviews of
Teachers and Principals

Twelve teachers ang four prncipals were mterviewed
regarding thew utihzaton of COP-traned aides Therr
responses are reported in tables. for each question asked
there 15 a corresponding table In cases where teachers
and pnncipals were asked the same question. their re-
sponscs ore reported n separate columns within the $ame
table for purposes ot companson The tables are organ’
wed o subsectons according to the ongmnal purposes of
the study

A mpact of COP Gissroom Ardes Upon the Role
ot the Teacher and the Classroom Learning:
Teocting Process

2 mpact of COP Classtoom Ades Upaon the Rote
ot the Prndgal

2 ampact st COP Classtoom Awdes Upon Pupils

£ kmpact ot COP Classroom Ades Upon Com-
Mt stobs Betaeen the School and Parents

F o Toe Trawnwng ot COP Classioom Ades

£ Tne Workong Relghonshps o COFP Classronm
Lot 40 Ot S oot Shatt




A. Impact of COP Classroom Aides Upon

the Role of the Teacher and the Classroom Learning-Teaching Process

TABLE 1 — WAYS IN WHICH COP AIDES MAKE TEACHERS’ JOBS EASIER

Teachers were asked: How does your COP aide make your job easiar?

“What are the assets of having an aide?

No. of responsss in

<

each category given ' CATEGORIES OF RESPONSES

by teachers
(N=12)

individual instruction is affected positively in various ways:

12 —Children receive more individual attention.
—The teacher and aide share individual instruction
—Having an aide makes it easier to individualize instruction
The teacher is relieved of some non-instructional duties or the teacher and aide share non- 1
nstructional duties such as:
10 ;
—producing learning materiais
—correcting tests and papers /
~duplicating
The aide s aresource to the teac her in various ways R o !
The aide *
7
—~provides new insights
—presents different viewpoints
—uses different methods
—possesses different skills
o Small-group nstruction is affected in that the teaciher and ar&haregmall groub rnstruc—tron br’s’d&é’u’ o
& groups are easier to manage
5 The aide is important as an aduit colleague for the teacher N
S a Classroom management is improved or made easier T -
R SO G S — e e e e i ¢ e e e b s . [ [ |
4 The aide s a responSrbIe person who can take over some achvities and does not need to be drrected
at all ttmes
o o The ade can supervise the classroom when the teacher needs to leave the room to supeT\_rseoth_er
3 statf or to conduct parent teainer conferences
2 | The ade reinforces teacher ;udgement about pupils S ' -
j 2 The teacher has more time for plannrng and preparatron
Lo [ 1o I IR
The guahty of instruction 1s improved and more flexibity 1s poss;ble because both members of the
2 teacher and aide team are capable of instructing

O

ERIC
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The teacher becomes less tired throughout the day and therefore rs probably more effectn
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| TABLE 2 — WAYS IN WHICH COP AIDES MAKE TEACHERS’ JOBS MORE DIFFICULT
| Teachers were asked: How does your COP aide make your job more difficult?
What are the problems of having an aide?
. No. of responses in 7
sach category given CATEGORIES OF RESPONSES
by teachers
) (N=12)
’ A significant amount of time is required for management responsibilities in relation to the aide
Responsibilities mentioned: -
9
—planning for and with the aide
—training the aide ’
—sgupsrvising the arde
3 The teacher feels responsible for the professional growth of the aide.
The aide does not make the teacher’s job mere difficult.
The aide’s incompetence can interfere directly with the teacher's instruction.
The aide's work must be scheduled around college class requirements. When the aide is absent for
2 college classes, there is no substitute.
S 1 Sharing a desk and personal space is a minor problem.
1 A teacher occasionally may wan to be alone with the children.
L
<
\ TABLE 3 — WAYS IN WHICH THE TEACHER’S ROLE CHANGES AS A
< RESULT OF HAVING A COP AIDE
Teachers were asked: How has yourroleas a teacher changed as a result of having a COP aide in the
classroom?
Principals were asked: How doas the role of the teacher change as a resuft or having a COP aide in the
classroom? .
No. of responses in each - ’
category given by:
. teachers principals CATEGORIES OF RESPONSES
(N=12) (N=4)
The aide enables the teacher to individualize instruction to a greater extent and to provide more
12 4 lindividual attention to more children '
The teacher's roie is expanded to incide responsibility for an adult. Various responsibilities were
mentioned:
7 2 ~planning with the aide and for the aide’s function
in the classroom p i
—the evaluation of the aide i
—the professional growth of the aide. ;
7 none The aide enables the teacher to conduct more small-group instruction l:
none The teacher is more effective with the help of an aide. N
2 none The teacher is relieved of some non-instructional dyties. !
1 1 Because of the training the aide has received, the teacher and aide have a more, profess:onal re-
lationship and become colleagues and team members.
1 non The teacher grows professionally because he/she has more opportunities to experiment with me-
| € | thods. activities, and materials.
4
2 U
Q
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TABLE 4 — WAYS IN WHICH COP AIDES AFFECT TEACHERS’ CLASSROOM PLANNING
“ Teachers were asked: How does your COP aide affect your role as a classroom teacher in planning?
Principals were asked: How does the COP aide affect the role of the classroom teacher in planning?

No. of responsss in each

category given by: .
o teachers gincipals CATEGORIES OF RESPONSES 5
o (N=12) {N=4) )
. 6 The teacher has primary responsibility for total class planning; however, the aide can take partial re-
none sponsibility for and can be helptul in planning for individual children.
- 5 a 1 The teacher and aide plan together as a team combining their different skills and observations of the
: children; the aide is a resource to the teacher in planning.
'f 1 The teacher needs to plan for the aide’s function in the classroom.
‘\ none The aide provides the teacher with more time to plan. ‘
: 1 none

With an aide, it is possible to plan to accomplish more in basic skilis.

s

Teachers wers asked’ How does your COP aide affect your role as a classroom teacher in instruction?
Principals were asked: How does the COP aide affect the role of the classroom teacher in instruction?

|
{ TABLE5 — WAYS IN WHICH COP AIDES AFFECT TEACHERS’ CLASSROOM INSTRUCTION

No. of responses in sach
category given by: 3
principals CATEGORIES OF RESPONSES
(N=4)
1 Instruction is more individualized because the teacher has more time to instruct individuals and be-
6 cause the aide is capable of instructing individuals.
4 1 Having an aide makes it possible to conduct more small-group instruction.
Having an aide increases the amount of instruction and makes it possible to provide more reinforce-
2 1 ment or enrichment.
2 none The teacher has primary responsibility for total class instruction.
2 Two principals gave no response.

- TABLE6 — WAYS IN WHICH COP AIDES AFFECT TEACHERS’ EVALUATION OF

CHILDREN’S PROGRESS

Teachers were asked: How does your COP aide affect your role as a classroom teacher in 8valuating pupils’

progress?
Principals were asked: How does the COP aide affect the role of the classroom teacher in evaluating pupils’
progress? ;
No. of responses in each |
category given by:
teachers principals CATEGORIES OF RESPONSES
(N=12) (N=4) ,
: a The evaluation of children’s progress is improved because it includes the observations and percep-
" tions of two adults; the aide is aresource to the teacher. ‘
4 none Evaluation of children’s performance is more frequentand contlnuous
The teacher has primary responsibility for total class evaluation; however, the aude is helpful in evalu-
2 none ating individual children. )
1 none | The aide does not affect the role of the clagsroom teacher in evaluating. o
Q 1 One principal gave no resgonse.

I
\




TABLE 7 — TIME SPENT IN TEACHER-AIDE PLANNING AND EVALUATION ‘-"'-.‘-.

. Teachers were asked: How often do you and your COP aide plan and evaluate together?
* y How much time do you and your aide spsnd in planning and evaluating?

| No.ofresponsesin’

each category given -
. by teachers CATEGORIES OF RESPONSES
(N=12)

The teacher and aide plan and evaluate daily on an ongoing basis and schedule formal sessions
7 once a week. :
3 - The teacher and aide plan and evaluate daily on an ongoing basis.

| The teacher and aide plan and evaluate daily on an ongoing basis and schedule formal sessions

1 twice a week. A

The teacher and aide plan and evaluate daily on an ongoing basis. schedule formal sessions once
1 aweek. and meet once a month for long-range planning.

- No. of rosponsc\s in i )
each category given Responses Indicating How Much Time Per Week Teachers and Aides Spend Together in Plan-
by isachers !
ning and Evaluating. )
{(N=1 2)\

4 ) 30 minutes per week. ) .

1 “\ One hour per week.

2 ' Two hours per week.

2 Three hours per week. o

1 Four hours per week.

2 The teacher was unable to estimate the amount of time because the teacher and aide planned
and evaluated continuously according to need. - 3

<

¢

TABLE 8 — WAYS IN WHICH COP AIDES AFFECT THE AMOUNT OF CONTACT TEACHERS HAVE
WITH CHILDREN AND THE RELATIONSHIPS TEACHERS HAVE WITH CHILDREN '

Teachers were asked: How does your COP aide affect the amount of contact you have with pupils and the
relationship you have with the pupils?

Principals were asked: How does the COP aide affect the amount of contact teachers have with pupils and the
relationships teachers have with pupils?_.

' No. of responses in each

category given by:
. teachers principals CATEGORIES OF RESPONSES
- (N=12) (N=4)

Having an aide increases the teacher's individual contact with children in various ways:

12 4 —The teacher has more time to work with individual children.
—The teacher is able to spend a longer period of time with each individual.
—Children have to wait less to get individual attention.

Because teachers have more contact with children individually or in small groups, relationships be-

N 5 2 tween teachers and children are closer or more personalized.
\\ 4 2 Having an aide increases teacher /student contactin general.
\ 6 _ none Having an aide ailows the teacher to conduct more small-group instruction.
- 4 Hawving an aide gives the teacher more opportunities to be an observer of children and gives the
N none teacher access to another person’s perceptions of children.
\On 2 | Because there are two adults in the classroom. children have an opportunity to establish a suc-
. e cessful relationship with more than one aduit
1\ The teacher feels better able to meet children's needs because- of increased individual ‘
) none 1 Contact. i
LS J g
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TABLE 9 — COP AIDES’ COMMUNITY KNOWLEDGE AS A RESOURCE TO TEACHERS IN

DEALING WITH ECONOMICALLY DISADVANTAGED CHILDREN .
Teachers were asked: Have your COP aide’s life experiences and community knowledge been a rasource to you
in dealing with economically disadvantaged children?

Principals were asked: Are the COP aide’s life expariences and community knowledge a resource to teachers in
dealing with economically disadvantaged children?

[ ‘No. of responses in each i
category given by: CATEGORIES OF RESPONSES |
teachers principals
(N=12) (N=4) . ) 3
The aide is a resource to the teacher because he/she can give the teacher insights as to how chiid-
8 3 ren’'s home and commumty environment affect their performance and behavior in school.
Because the ardess background and experiences are similar to the children’'s he/she can be more
5 2 understanding of and helpful to the children than the teacher. ’
3 none The aide’s life exp?nences and community knowledge are not a resource to the teacher.
2 1 The aide helps the teacher to become more empathetic and compassnonate to econo?mcally
disadvantaged children.
1 none The aide is a model for children and parents because of his/her self-improvement.
none 1 The aide is particularly helpful in assisting new teachers to adjust to the school situation. 1\.

-

TABLE 10 — WAYS IN WHICH COP AIDES AFFECT THE CLASSROOM

[l

LEARNING-TEACHING ATMOSPHERE

Teachers were asked: How does your COP aide affect the learning-teaching atmosphere in the classroom?
Principals were asked: How does the COP aide affect the learning-teaching atmosphere in the classroom?

No. of responses in each
‘category given by:
teachers principals CATEGORIES OF RESPONSES
(N=12) (N=4)
4 T4 The learning-teaching atmosphere is more individualized and / or more personalized.
6 1 The learning-teaching atmosphere is more relaxed and informal.
The learmning-teaching atmosphere is more responsive because the teacher and aide c¢an respond
4 2 more appropriately and quickly to children's needs. )
The learning-teaching atmosphere is busier because more activities and a greater variety of ac-
4 none tivities can be conducted.
To some extent, the effect of the aide upon the learmng teaching atmosphere is dependent upon the-
none 3 personality of the individual aide or the interaction between the aide and teacher
2 none .| Classroom managementisimproved. ‘}
1 one Because the teacher and aide work as a team. the |earn.€§€é£ﬁ.ﬁﬁ5£p'n§e 1S very consistent:
n children feel secure in this consistency




TABLE 11 — WAYS IN WHICH COP AIDES AFFECT.CLASSROOM MANAGEMENT

AND DISCIPLINE

Teachers were asked: How does your COP aide affect yoar classroom management and discipline?

Principals were asked: How does the COP aide affect classroom management and discipline?

No. of resporises in each
teachers principals ATEGORIES OF RESPONSE
(N=12) (N=4)
* Management in the sense of general supervision and organization of the environment is easier
6 3 with an aide.
There are fewar discipline problems for various reasons:
—Children are less frustrated.
5 4 —Children receive more individual help.
¢ _ —Children receive help more frequently and more immediately.
—Childen have more opportunities for activity and movement. TN
—There is less dysfunctional time between activities. ‘l
P Discipline crises can be grevented or handled more etfectively for various reasons:
- —The aide observes instructionat prop;lyAs which may leag to behavior problems.
6 none —The aide who works consistently With the same children knows individual behavior patterns
and how to cope with them. .-
—The classroom aide and teacher can simultaneously share instruction and management; in-
struction can continue while a crisis is being prevented or handled.
The aide is a positive reinforcer of:
6 none —the teacher's maniagement style and standards ™~
' —children’s acceptable behavior. e »
When an aide does not reinforce the teacher's standards ¢ i behavidy; e teacher needs to
1 ncne spend more time on management and discipline: ' e :
1 none Classroom management and discipline are not affected by the aide.
The aide helps to complement the teacher's discipline style. If the t_eacher's discipline style is
none 1 “weak", the aide helps make discipline firmer or if the teacher is too firm, the aide helps to “soften”
the discipline style.

TABLE 12 — WAYS IN WHICH COP AIDES AFFECT CLASSROOM CURRICULUM
Teachers were asked: How does your COP aide affect the curriculum in your classroom?
Principals were asked: How does the COP aide affect the curriculum?

b
N LR
AR <.

No. of responses in sach

category given by:
teachers - principals
{(N=12) ‘ (N=4)

CATEGORIES OF RESPONSES |

e

The curriculum is expanded and a greater variety of activities is possible for various reasons

¢} 4 —Supervision is better.

—Field trips are easier to take.

—The aide offers new areas of content because of his /her special abilities. ,
3 2 The curriculum is more individualized.

none The aide has little affect on the overall curriculum.
2 none The aide makes it possible to conduct more drill and enrichment. -
The curriculum is more relevant and realistic to the needs of ecohomically disadvantaged
none 2 ¢hildren. :

1 none It is more possible for the teacher to experiment with curriculum.

<
!
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B. -Impact of COP Classroom Aides Upon the Role of the Principal

.TABLE 1 3—WAYS IN WHICH COP AIDES MAKE PRINCIPALS’ JOBS EASIER
Principals were asked: How does the COP aide maka your job easier? What are the assats of having COP aides

in the building?
No. of responses in > .
each category given
by principals CATEGORIES OF RESPONSES
(N=4) ' . . .
Because aides provide additional, general supervision in the building as well as in classrooms, the
4 principal has to devote. less tlme to direct supervision or to resolving problems which arise from
inadequate supervision.
2 The instructional program is more effective because of aides. -
i o The principal is more satisfied in his/her role because aides help make the instructional program
1 more effective.
1 [ The COP aides are leadership models for other aides. N

TABLE 14—WAYS IN WHICH COP AIDES MAKE PRINCIPALS’ JOBS MORE DIFFICULT

Principals were asked: How does the COP aide make your job more difficult?
What are the problems of having COP aides in the building?

No. of responses in ) :
_each category CATEGORIES OF RESPONSES

;. by principals
: {in=4) ’

Having COP aides in the building increases the principal's administrative responsibilities and re-
quires additional time.

Following are some of the specific problems mentioned:

—The incidence of personnel problems is increased.

—The principal is responsible for the training. supervision, and evaluation of the aides.

—The principal has increased responsibilities in regard to payroll and civil service regulations
for aides.

—The college class schedules of COP aides cause scheduling problems.

-
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TABLE 15 — COP AIDES’ COMMUNITY KNOWLEDGE AS A RESOURéEFTO PRINCIPALS
IN DEALING WITH ECONOMICALLY DISADVANTAGED CHILDREN

- Principals were asked: Are the COP aide’s life experiences and community knovybdéo & resource to you in
dealing with economically disadvantaged children? .

-

[ No.of responses in .
o _sach category given | CATEGORIES OF RESPONSES

by principals .
‘ (N=4)

COP aides are a resource to the principal in various ways:

—Aides from a minority group are helpful to the principsl in dealing with minority students.

4 —The principel can deal more effectively with chikirén in school because the aide as & communi-
ty member can provide information about the children's home and community environment.

! —The principal feels that it is ethical for hirh/her to discuss a child’s family situation with a com- -

' munity membétwho is aiso a professional involved with the school.

—Aides help to bildge the gap between parents and staff on school committees.

L4

TABLE 16 — WAYS IN WHICH COP AIDES AFFECT THE LEARNING-TEACHING
‘ ATMOSPHERE IN THE BUILDING o
Principals were asked: How does the COP aide affect the learning-teaching atmosphere in the building? '

No. of responsas in

L each category given
. by principais CATEGORIES OF RESPONSES
' (N=4) .

Because aides are from the community the schoot staff has a closer identification with the com-
munity, and it is possible for children to establish relationships immediately with adults in the

.
building. ’
T - When trained aides interact with children in a positive and professional manner in the tunchroom, .
t library. and hallways, the building atmosphere is more conducive to learning.
—— —
1 There is no effect which would not be generalized to all aides.

TABLE 17—WAYS IN WHICH COP AIDES AFFECT BUILDING MANAGEMENT AND DISCIPLINE
Principals were asked: How does the COP aide affect building management and discipline?

No. of responses in

each category given 5
by principals CATEGORIES OF RESPONSES
(N=4) .
3 Building management and supervision are improved.

1 - COP training enables aides to be more capable in playground and lunchroom supervision.




Principals were asked: How does the COP aide affect individual pupi learning?

_~

C. Impact of COP Classroom Aides Upon Pupils

-

I‘BLE 18—WAYS IN WHICH COP AIDES AFFECT INDIVIDUAL PUPIL LEARNING
Teachers were astked: How does your COP aide affect individual pupil learning?

No. of responses in sach .
ronegory 9"';,:'“:{;.. . CATEGORIES OF RESPONSES
(N=12) (N=4) ‘ .

7 2 Instruction is more individuaiized. o
3 2 Children learn more or progress further because they receive more individual attention N
2 none Increased individual attention promotes leaming. ' T
1 none Learning is reinforced more ﬁequeﬁﬂy.
1 none Chikiren have acgess to d'rffemqt styles of commynication and to different ways of explaining: there-
» fore, they have more ways of frying to grasp new ideas.

-

>

TABLE 19—WAYS IN WHICH COP AIDES AFFECT PUPIL ATTITUDE

- TOWARD SCHOOL AND LEARNING

Teachers were asked: How does your COP aide affect pupils’ attitudes toward school and ifarning?
Principals were asked: How does the COP aide affect pupils ’ attitudes toward school and learning?

No. of responses in each
category given by: CATEGORIES OF RESPONSES
teachers principals
(N=12) (N=4)
' Teachers and principals indicate that aides have a positive effect upon children’s attitudes in
various ways:
10 4 —Children receive more personal attention from aduits )
—Children feel more successful or less discouraged because they receive more individual help
—Attendance is better.
— Aides help children to value learning for themselves.
The aide has little affect on children's attitudes toward schoof and learning because kindergarten
2 none and primary-grade children are already eager and enthusiastic about school. ™

TABLE 20—WAYS IN WHICH COP AIDES AFFECT PUPIL SELF-CONCEPT

Teachers were asked: How does your COP aide affect pupil self-concept?
Principals were asked: How does the COP aide affect pupil self-concapt?

No. of responses in each
category given by:
teachers principals CATEGORIES OF RESPONSES
(N=12) (N=4) .
Teachers and principals indicate that children fee! more positive about themselives because of
the increased individual attention and heip provided by aides.
11 4 —Because children receive more personal and individuai attention, they feel more cared for
and more positive about themselves. )
—Because children are more successful as learners, due to the increased individual help pro-
’ . vided by aides, they feel more positive about themselves.
) 1 none No response.

16




_— . D. Impact of COP Classroom Aides Upon
| o - Communication Between the School and Parents

TABLE 21-—WAYS IN WHICH COP AIDES AFFECT COMMUNICATION
BETWEEN THE SCHOOL AND PARENTS

Tnchwsandpn‘nm were asked: What effect does the COP aide have upon commmicntion between the

- : schoo! and the parents? (I the qguestion was answered positively, the in-

- » terviewer asked about negative effects; If the question was answered
negatively, the interviewer asked about positive sffects.)

4 No. of responsss in eech i

h;ahcn prl:clp‘]‘ CATEGORIES OF POSITIVE RESPONSES

(N=12) (N=4) B

e The side serves as a lisison between parents and the school in various ways:

—Because the aide is a community member and a member of the schoo! staff, he/she some-
times communicates more sffectively with parents than teachers conimunicate.

—The side interprets classroom and schoot activities to parents and corrects parents’ mis-
information about school.

¥

—The aide reinforces school policies with parents.

—The aide is heipful in encouraging parents to visit school and to respond to pquests from
the school for information.

—The aide is perticularly effective in working with perents in PTA and in helping perents to
make educationally related decisions.

—The aide is a Kaison between the school and community organizations.

—The aide sarves as a refgrence point for the principal in checking out parents’ responses to
. new policies.

3 ‘| The aide is an exampie to other community members; the aide encourages others to pursue an edu-
- cation for themselves.

CATEGORIES OF NEGATIVE RESPONSES
1 none When the aide’s grammar is non-standard, he/she is a bad model for the chiidren.

The. longer the aide works in the building, the mgre the aide is perceivad as a school person
‘ none 1 rather than as a community person; the aide loses séme of his/her ability to communicate effectively
with parents.

o 1 The principal may have to deal with envy among commumty members conceming the opportunities
none _ the aide has had. :

s .. CATEGORIES @F OTHER RESPONSES
When asked what negative effects the COP aide has upon communication betwesn the school

8 2 and parents, sight teachers and two principals respénded that they had obeerved no negative
effects. :

Three teachers ssid that, they were not aware of any effects, positive or nugative.?hich the aide
had upon communication between the schocl and parents.




E. The Training of COP Classroom Aldes

TABLE 22—MOST IMPORTANT COMP‘ETENCIES FOR COP AIDES

Teachers and principals were asked: What compatencies do you consider most important for a COP aide to

have?

i’ [ 'No. of responsss in sach
category given by:

teachers principals
i (N=12) (N=4)

CATEGORIES OF RESPONSES

The aide shouid have a positive feeling for children. This competency was expressed in various ways.

The side shouid: -

—like ghildrén

—@njoy children

—respect children

—have an intersst in children
—relate well with children
—desire to work with children.

The aide should be ambitious or be willing to work and learmn.

5 none

The aide shouid possess basic skilis
Skills mentioned:

—readmg

—writing
" —arithmetic :
‘—manuscnpt wntmg

—spelling.

none

The aide should be responsible or dependable

none

The aide should have typing and clerical skilis

The aide should have the aﬁ;ﬁty o communicate

none

The aide shoulkd be able to operate audio-visual equipment

NN N WD
-t

none

| The aide should be flexible

1 1 none

TThe folowing 14 responses each were given once by mdrv:dual teachers The responées have not

been placed in order of importance
The aide should

--dasire to work in a school function !

—conduct himselt/ herself with dighuty s5 mat children respect im  her
—have empathy for students and teachers

—have inifiative

—have the attributes of a leader

~have a pleasant personahty

—be willing to cooperate

—be self-disciplined

—be able to get along with parenfs, teachers and students

—be able to work independently

—be abile 1o ask questions when he ' she does not understand ’
-~be able to respond quickly in & cnsis ’
—be able to follow directions

—be able to handie children in a disciphinary way

‘; none 1

The aide shouid have a sense of humor

none 1

The aide shoyld have a serious and profess:ona! atmude toward the 4ob

12 Bt
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_ TABLE 23--TRAINING COP AIDES SHOULD HAVE
Teachers and principals were asked: What kinds of training should 2 COP aide have?

-

JRS S , -

No. dmponmlA sach % .
category given by:
teachers principals CATEGORIES OF RESPONSES
{N=12) {Nm=4)
_ 4
7 1 Knowmobgechvesbefumwwnhmeproorm mdbemnedmmmotmmnhoim
bukting and classroom to which the aide 18 tssagned
Traning m child psychology.
T hone | Onentation to the responsibilties of the axie and trarung in specihc skills related 10 the func:
tion of the aide

Trainng which meets the individual ieaming and career needs of the ades
A combination of formal college traming and prachcal on-the-job trainng
none\ Tmmng # classroom management and discipne

e A 6 A P . 2t 7 T e

§

£
1
)
-
i
!
f

-~
; S oo
e e S
o B > 1
et

[ none ot o2 vyfo“c;l school sponsored in-service traming T o i}
Ty : non; h i wl‘hm; same kind of protessional tramvnq ai?:cﬂers mcewe itthe mdo 5 FODMonN 18 10 be a teacher ™
1 : none | Tramng m manuscnpt prnting { ‘
7L nowe | Tamngncmsesolspeciciesngpdens ]
none 1 ¢ Trawung n language and math so that an axde 8 able to Mndb any mstrucmml snuatm n e
Ly Jueeaamamnmegpmendyshed e
none | ' ; Trammg to heip an aide uﬂdefsland mmsen nersen and lhe mottvahonsfot oevsond behavior

TABLE 24—WAYS IN WHICH COP-SPONSORED COLLEGE TRAINING AFFECTED
AIDES' PERSONAL DEVELOPMENT

Teachers andpnnc:pais wers asked: Has the COP-sponsored coliege training had an effect uoon the side's

personal development?
X
“‘W given by:
tedechers principals |, . .CATEGORIES OF RESPONSES
(N=12) {(M=d) |
[ A —— - B e e < i n )
7 : 2 "College traning mproved the axde 5 seli-concept of contnbulad 1o the a:de's oelsond fulh.i'ﬂml 4
do sm e e *,_; e i - e e o aet s et e dmsihms i AL+ st < A+ Al P PR EAAS 5 e © i A B e ek A e AN Tama e e . PP
4 ; 2 coueqe traning had no specific etfect upon the ade's personal development
o e e e e e ]
1 “none : . The ade oacameabettee commonicalor as a result ot couege tranng
e - PR —— } . - it —— T B n Af AR+ 3R E et o LT i w5 e e kb S B T - LA e e _d
L 1 : none ! The arde took more leadefsmp n me com'numtv as 3 fe= un 01 colieqe !ranrmg
*
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TABLE 25—~WAYS iN WHICH COP-SPONSORED COLLEGE TRAINING AFFECTED

AIDES' EFFECTIVENESS IN THE CLASSROOM

Toachers and principels wore as ked Has ths COP sponsored college training had an eftect uporn the aude s

No ofresponsesineach
| category given by ‘
T ieachers prncipais

N=z12y Nz &)
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F. The Working Relationships of

COP Classroom Aides t(ﬂﬂ\_e_r'School Staff

TABLE 26— THE WORKING RELATIONSHIPS OF CbP CLASSROOM
AIDES TO OTHER SCHOOL STAFF

Teachers and principals were asked: Are COP aideas considorsd part of the instructional staff?

[No.otresponsedinesch | T T e e e
category givenby: 5
teachers principals | CATEGONEES OF RESPONSES
(N=32) (N=4&) — ‘
RV ig vy *? Yes COP ades are cégs:&:ea}zaxr of;t{e‘ nstructonal statt e
PN SNPINURNIRR SPENPPERSSSSERIENMEEEE L RS e & e o e sl L i B e A A e i bt e T MR e - m e i 1
Teachers and [ principals were askad: Are they included in staff mestings? T
No.otrespomsesineachl T oo Tmrer e ]
category given by: ?
teachers principals . CATEGORIES OF RESPONSES
(N=12) (N=4) ‘“\
O SPENETSRS SRS, S e e e e e e e e i e o]
8 L 3 ves COP aides are mcluded in statt meetings
- § 7 Tcor aT&ejém;:;;;couraged 10 come to statt méetmgs however. t &mtlngg are peld when ades
2 i noMe are not in the building because they gre attendmg college classes. and ades are not pad for the
2 ; O
d time nvolved
- 3 ~F No COP ages we nol mciuded m stafl meetings because |
i < I ! ; —COP ades aren college classes at the time
: i I —Ades andteachers’ concems are diferent .
1 none o Somehme“ COP atdes a?; ncluded n staﬁeéaﬁéé and someh};es_tﬂe}:ar; not mcmded T

R e I D U (.

| Teachers and bnnc:pals warb askad Are rhey mcluded in staff soc:al funcr:ons?

No. of responsges in uch 1

-

categoryghvenby: | -,
teachess principais | CATEGORIES OF RESPONSES
(N=12) N=4) ! |
BT ""*}i'*";%}; COP ades are nciuged n staft socal funchdns - ) a o i
|}
"’
T .
-’ -
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VII. Findings From Interviews of
~ School Social Workers

Social work aides are assigned directly to a school
social worker and assist in providing social work services.
Four school social workers were interviewed regarding
their uitization of COP-trained social work aides. Their
responses are reported in tables; for each question asked
there is a corresponding table. The tablas are organized
into subsections according to the original purposes of
the study:

A.  Impact of COP Social Work Aides Upon the Role of
the School Social Worker ana the Delivery of Social
Work Services

B Impact of COP Social Work Aides Upon_the Role of
the Teacher and the Learning-Teaching Process in
the Classroom :

C.  Impact of COP Sociai Work Aides Upon Pupils

D. impact of COP Social Work Aides Upon Communi-
cations Between the School and Parents

€. The Training of COP Social Work Aides

F The Working Relationships of COP Social Work
Aides to the Pupil Personnel Staff.




"A. Impact of COP Social Work Aides Upon
the Role of the School Social Worker and
the Delivery of Social Work Services

TABLE 27—WAYS IN WHICH THE SCHOOL SOCIAL WORKER’S ROLE CHANGES
AS A RESULT OF HAVING A COP SOCIAL WORK AIDE

Schooi social workers were asked: How has your rola as a school social worker changed as a resulit of having a -

COPaide?
No. of responses in sach » :
category given by: '
school social workers . CATEGORIES OF RESPONSES
(N=4) - :
By performing tasks which require less professionai training. the aide releases the school social
worker to concentrate on functions requiring more professional training. N
Professional functiuiis mentioned:
2 ~diagnosing emotional and leaming problems
—conferring with teachers conceming children’s emotional problems which are interfering_with
leaming " N
—ccnducting depth therapy '
—making referrals
—acting as an advocate for children and parents.
- The school social worker's function has been expanded to include responsibility for the supervision
and professional growth of the aide. ‘
Togethern the school social worker and aide are able to serve more children. Now, chikiren with less
2 severe problems are served in addition to those with the most severe problems.
2 The aide is a resource to the school social worker in understanding community problems.

TABLE 28—WAYS IN WHICH COP SOCIAL WORK AIDES MAKE THE JOB
OF THE SCHOOL SOCIAL WORKER EASIER

School social workers were asked: How does your COP aide make four job easier?
What are the assets of having an alde?

<

No. of responses in each ' N
category given by:
school social workers CATEGORIES OF RESPONSES
(N=4)

The aide makes the job easier by sharing the functions and work load of the school social worker in
various ways:

—The aide and school social worker share the workload and responsibiiities on a team basis.

4
—The aide can take total responsibility for less difficult but time consuming tasks such as attend-
ance or organization of parent visits to school.
—The aide can represent the school social worker in meetings or can handle immediate problems
when the school social worker 1s already occupied.
- Because the aide is a community member, he/she can establish relationships with parents and open
2 up situations so that the school social worker can function more effectively.
Because the aide is capable of assuming responsibility for individual students, together the school
! social worker and aide can serve more children individually.
1
oy
ol
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TABLE 29—WAYS IN WHICH COP SOCIAL WORK AIDES MAKE THE JOB OF THE
SCHOOL SOCIAL WORKER MORE DIFFICULT

School social workers wer1 asked: Hovs does your-COP aide mak; your job more difficult?
. What are the problems of havmg an aide?

No. of responses in sach

caiegory given by:
school social workers - CATEGORIES OF RESPONSES

(N=4)

Thaschool social worker's responsibilities for an aide who'is becoming a professional require much
additional time. School social workers mentioned responsibility for:

4 ' —the professional growth of the aide
—supervision of the aide
—evaluation of the aide.

) When an aide is incompetent, it is difficult for the school social worker to have the aide removed or re-
assigned.

;

“TABLE 30—TIME SPENT IN PLANNING BY i'HE SCHOOL SOCIAL WORKER AND AIDE

Schobl social workers were asked: How often do you and your COP school social work aide plan and evaluate
together? How much time do you and your aide spand in planning and

evaluating?
No. of responses in each
category given by:
school social workers: CATEGORIES OF RESPONSES
(N=4)
The school social worker and aide plan and evaluate daily on an ongoing basis for a total of 1'2 hours
1 aweek. .
1 The schooi social worker and aide plan and evaluate once a week for one to two hours.
The school social worker and aide plan and evaluate:
1 —ance a week for one hour
—-once every two months for an evaluation of the aide’s progress.
The school social worker and aide plan and evaluate:
1 —daily on an ongoingbasis
—once every two weeks with the building supervisor for case evaluation
—once every two weeks for 2'2 hours with the school social work coordinator
—once a month for four hours of in-servite training conducted by the school social work cdordinator.




_ TABLE 31 — WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT THE QUANTITY AND
QUALITY OF PUPIL PERSONNEL SERVICES

" School social workers were asked: How does your COP aide affect the quantity and quality of pupil personnel
sarvices provided to pupils?

| No. of responsaes in each

category given by: ‘
school social workers CATEGORIES OF RESPONSES

(N=4)

Pupil personnel services are more efficient and effective for various reasons:

~

3 —Referrals are followed-up sooner.
—Service is more individualized.
—It is possibie to follow through to satisfactory solutions more often.
, —The school social worker is able to concentrate on the more difficult cases.

More children are served.

Pupil personnel services are less crisis onented and are more preventive.

The school social worker and aide team are able to work on improving teacher-class relationships in
1 general in addition to serving individual chiidren.

Because the aide is a community member, he/she gives depth to the pupil personnel services and is
1 effective in helbing parents to accept and implement recommendations made by professionals.

TABLE 32 — WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT THE AMOUNT OF CONTACT
SCHOOL SOCIAL WORKERS HAVE WITH CHILDREN AND THE RELATIONSHIPS THEY HAVE
' ' WITH CHILDREN

School social workers were asked: How does youf COP aide affect the amount of contact you have with pupils,
and the relationship you have with pupils?

L4

No. of responses in each

category given by:
school social workers ‘ CATEGORIES OF RESPONSES

(N=4)

Contaci wiih children is increased and more chikiren are served because the school social worker
1 and aide working as a team can follow-up on more teacher referrals and can do more than merely
deal with the worst behavior problems.

The school social worker who has an aide has more time to work with children’s famiies. and there-
1 . fore, his/her relationships with these children are deeper and more positive.

_ As a team the school social worker and aide can work with teachers to improve teacher-student or
1 teacher-class relationships.

. Because the aide is a community member. he.she can give the school social worker insights about
1 children’s needs. ¢

TABLE 33 — COP SOCIAL WORK AIDES’ COMMUNITY KNOWLEDGE AS
A RESOURCE TO SCHOOL SOCIAL WORKERS IN DEALING WITH
ECONOMICALLY DISADVANTAGED CHILDREN

School social workers were asked. Have the COP school social work aide’s life experiences and community

» knowledge been a resource to you in dealing with economically disadvan-
. taged children? :
|-
No. of responses in each . -
category given by: 4 CATEGORIES OF RESPONSES
school social workers .
(N=4)

Because the social work aide is a commuﬁity member and is from a low-income background, he/she
3 can identify more easily with economically disadvantaged children than the school social worker and
can give the school social worker insights about the children's life experiences.

1 One school social worker who is a community member. with a low-income background said that the
social work aide did not make a unique contribution in this respect.

w32
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B. Impact of COP Social Work Aides Upon the Role of the Teacher and
the Learning-Teaching Process in the Classroom

¥

TABLE 34 — ,WA?S IN WHICH THE TEACHER’S ROLE CHANGES AS A RESULT OF THE
-ACTIVITIES OF THE COP SOCIAL WORK AIDE

School social workers were asked: How has tho role of the teacher changed as a result of th; activities
of the COPschooI social work aide?

["No. of responses in sach .
category given by:
school social workers CATEGORIES OF RESPONSES
(N=4)

i
Because social work aides can give teachers insights about children’s home environment, téfichers

2 v are more effective with children and have more realistic expectations of children in school.
instruction is more individualized and personalized because teachers have a better understanding of
1 individual leaming styles.
1 The role of the teacher does not change. S

TABLE 35 — WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT THE LEARNING TEACHING
ATMOSPHERE IN CLASSROOMS L
School social workers were asked: How do the activities of the COP school social work aide affect the

Isarning-teaching atmosphere in classrooms?

[ No. of responses in each
category given by: -
schoo! social workers CATEGORIES OF RESPONSES
" (N=4)

The classroom atmosphere is more relaxed and more positive for various reasons:

—Crises are prgvented.
4 —The social wdrk aide can act as an advocate for the child with the teacher when the aide'has in-

formation the teacher does not have.
—The social work aide works outside of class with smail groups of children on social-emotional

behavior.

TABLé 36 — WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT MANAGEMENT AND
. DISCIPLINE IN CLASSROOMS

School social workers wam> asked: How do the activities of the COP school social work aide affect class-
room management and discipline? .

No. of responses in sach .
category given by:
school social workers CATEGORIES OF RESPONSES
(N=4) .

The social work aide can help the teacher to prevent & crisis in the classroom by:

3 —giving the teacher insights about a child

- —coming into the classroom to counsel with a child before a crisis develops.
- I The social work side helps children individually or in small groups to develop their own behavior
g : 3 controls. . .
The wcl'vTork aide organizes parent study groups to unprove parents’ relationships with their
1 children and to help parents with behavior problems in the home. An lmproved parent-child relation-
Q ship enables the child to behave better at school.

ERIC | T 33




TABLE 37 -_ WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT INDIVIDUAL

School social workers were asked: How do theactiv ;

PU LEARNING
‘ of the COP school social work aide affect individual

pupil lsmming?

-{ No. of responses in each
category given by:
school social workers
(N=4)

CATEGORIES OF RESPONSES

2

The social worker aide provides moﬁvaﬁon and encouragement for individual chﬂdren

2

Because of the services provided by the social work aide children rmy be in a better frame of mind to
leam or may be more frae to leam.

TABLE 38 — WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT PUPIL

ATTITUDE TOWARD SCHOOL AND LEARNING

School social workers were asked: How do the activities of the COP school social work akde affsct pupils’

attitudes toward school and leaming?

—2

No. of responses in sach
category given by: | N
school socis! Kers CATEGORIES OF RESPONSES
(N=4) e S
Services provided by social work aides make school a more pleasant place to be, help chikiren to feel
3 more positive about school, or motivate children'to want to learn.
. 1 Qne school social worker made no response to this question.
C) TABLE 39 — WAYS IN WHICH COP SOCIAL WORK AIDES
AFFECT PUPIL SELF-CONCEPT .
Schaal social workers were askegl: How do the activities of the COP school social work aide affect pupil
self-concept?
[ No. of responses in each T ,
category given by: ' ‘
school social workers CATEGORIES OF RESPONSES
(N=4)
. The individual and personal contact which social work aides provide helps children to value them-
3 selves more. :

1

One school social worker made no response to this guestion.

&
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D Impact of COP Socisl Work Aides Upon Comnltmicatlon
Between the School and Parents

TABLE 40 — WAYS IN \;IHICH COP SOCIAL WORK AIDES AFFECT
COMMUNICATION BETWEEN THE SCHOOL AND PARENTS :
Schoc!'=ocial worksrs ‘vere asked: What effect doas your COP school social work aide have upon the
. .communication between the school and parents? (If the question was

answered positively, the interviewer asked about negative effects; if the
question was annvond negatively, the interviewer asked about positive

effects.)

No. of responses in sach
category given by:
school a(:cla‘l)wkm

CATEGORIES OF POSITIVE RESPONSES

The social work aide is a liaison among the school, parents, and community anonc!ps in various ways:

—The social- work aide enables the school social worker to be more stfective by heiping to establish
a relationship with parents in the community and by helping to provide a good follow-up with
parents in reference to their children’s school probiams.

~The social work aide enables the clussroo:m teactier lo relate rnbre sffectively fl; parents.

—The social work aide is effective in encouraging parent visits to school und participation in ponnt—

tescher confersnces.

—The social work aide mtarpreh the community to the schooi staff.

~-The social work aide is effective in bnt'rprehng community changes such as housing redevelop:
ment and school redistricting to parents.

—The social work aide is effective in helping purentt to avail themsﬂ'vn of community services

and agencies.

CATEGORIES OF OTHER RESPONSES

Four school social workers sald_thaf the COP social work aide has no negative effect upon communi-
cation between the school and parents.

2
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E. The Training of COP Social Work Aides

L]

TABLE 41 — MOST IMPORTANT COMPETENCIES FOR COP SOCIAL WORK AIDES
School social workers were asked: What competencies do you consider most impartant fora COPschool

social work aide to have?

~
<

No. of responses in each

category given by:
school social workers CATEGORIES OF RESPONSES i
(N=4)
The social work aide should be concemned about people and should démonstrate skill in establishing
positive relationships. This competency was expressed in various ways. .
4 The social work aide should have the ability to:
—identify with people
—be emphathetic, supportive, and be able to establish trust relanonshlps
—demonstrite sensitivity in retationships.
The social work aide should be responsible. This competency was expressed in various ways.
Iy The social work aids shouid:

—be able to foliow through
—be able to assume responsibility
—be refiable and dependable.

The social work aide should have self-confidence and a fesling of personal worth.

The social work aide should be discreet and should honor confidentiality.

The following seven responses each were given once by individual school social workers. The re-
sponses have not been placed in order of importance.

The social work aide shoukd:

—be flexible
—be able to meet strangers and feel comfortable in initiating contacts
—be able to communicate
—have the ability to be an advocate for a child with school staft
"—have a non-judgemental attitude toward people and their values -
—have arepertoire of approaches in dealing with paople
—have a deep interest in personal growth.




| _ TABLE 42 — TRAINING COP SOCIAL WORK AIDES SHOULD HAVE
School social workers were asked: What kinds of training should a COP school social work aide have?

No. of responges in each ’

(SMagory givan By: CATEGORIES OF RESPONSES
(N ;4) ‘ -
3. Training in human behavior osk-human relations.
2 Training in child deve{opmerft.
.2 Training in communications skills.
2 Training in interviewing techniques.

—

Training in fields of the aide’s interest.

Practical field work which provides opportunmes to apply academic tralmng and to develop an m-
dividual helping style.

Simultaneous college and on-the-job training; the COP program is well designed. .

School social workers were asked: Has the COP-sponsored college training hcd an effect upon the aides’

TABLE 43 — WAYS IN WHICH COP-SPONSORED COLLEGE TRAINING AFFECTED

-

SOCIAL WORK AIDES’ PERSONAL DEVELOPMENT

pérsonal development?
No. of responses in sach ;
category given by: y
school social workers _ CATEGORIES OF RESPONSES
(N=4)
All four school social workers reported effects of col%eda training which can be summarized as in-
creased self-actualization. .
4 —The social work aide learned objectivity from the college experience; he/she became more realis- |’

tic about himself/herself.
—The social work aide gained personal security from the college experience.
—The social work aide increased his/her self-awareness.
—The social work aide developed his/her own interests.

TABLE 44 — WAYS IN WHICH COP-SPONSORED COLLEGE TRAINING AFFECTED

School social workers were asked: Has the COP-sponsored college training had an effact upon the aides’

SOCIAL WORK AIDES’ EFFECTIVENESS ON THE JOB

effactiveness in the position?

“category given by:
_ school social workers
(N=4)

No. of responses in each

CATEGORIES OF RESPONSES

1

College training in particular areas such as child devslopment is used on-thesjob and increases the so-
cial work aide’s effectiveness.

1

College training enlarged the social work aide’s professional capacity and effectiveness.

College training increased the social work aide's kncmledge of and capacity to empathize ‘with other
people, particularly minority cultures. ‘

College training had little affect upon the aide’s effecﬁveness in the position.

The social work aide lsarned objecfivity from the college experience.
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F. The Working Relationships of COP Social Work Aides to
' the Pupil Personnel Staff

TABLE 45-—THE WORKING RELATIONSHIPS OF COP SOCIAL WORK AIDES TO

- THE PUPIL PERSONNEL STAFF
School social workers were askad: Are COP school social work aides considered part of the pupH pesrsonne!

a

staff?
No. of responses in uch v—
» category given by: ‘ | ) o
‘school social workers . CATEGORIES OF RESPONSES
{N=4&) .
4 Yes, COP social work aides are considered part of the pupll parsonnel staff.

School social workers were asked: Are they included in pupl personnel staff meetings?

No. of responses in each
category given by: : ORI
school social workers CATEGQRlES OF RESPONSES
(N=4)
"3 Yes, COP social work aides are included in pupil personnel staff meetings.
) “ | No, COP social work aides are not included in pupil personnel staff meetings, but they shouid be
included.

School social workers were asked: Are they included in parent con ferences’

No. of responsas in each

category given by:
school social workers CATEGORIES OF RESPONSES
(N=4) .
| Yes, COP social work aides are mcluded in parent conferences when they have been involved in
2 the case.
1 Yes, COP social work aides are inciuded in parent conferences.
1 Sometimas COP social work aides are included in parent conférences.

School sacial workers were asked: Are they included in staff social funétion:?

No. of responsaes in each ' .
catagory given by: | . |
schaol social workers ) CATEGORIES OF RESPONSES
(N=4) ’

4 Yes, COP social work sides are included in staff social functions.
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Appendix A

Letter Sent to Participsms inthe

Study Prior to the Interviews 7

TO: Participants in the Study of the Effective
* Utilization of COP Aides

FROM: Nancy Fak,

EPDA Consultant
SUBJECT: Procedures of the Study
DATE: February 13, 1974

-

Thank you for agreeing to participate in the Career Op-

portunities Program study of the utilization of tsacher
aides. The purpose of the study.is to gather from teachers,
school social workers, and principals, wh have been ef-
fective In working with aides, subjective but also detailed
and concrete information about the effect® of COP trained
asides upon the role of the\teacher and the leaming-
teaching process, ypon the pds{b. and upon community-
school relations. . \

From its beginning in 1868, the program has been
based on the belief that the educatiop of children from
economically disadventaged families be imptroved by
aides and teachers who come from econ and ethnic
backgrounds similar to those of their shdents. COP
trainees had to meet low-income qualifica and were
recruited from low-income areas of the scl istrict to
work in schools with a high proportion of chiidren low-
income famiiies. Another major objective of COP
improve employment opportunities for low-income a s
by establishing a career ladder in the school district and
providing a work-study training program.

The study is being conducted in the Duluth and Min-
neapolis public schools under the COP State Technical
Assistance Grant. The intarview format has been designed
with the advice of the Duluth and Minneapols COP project
directors, Beverly Korby and Alan Sweet. In my position as
state COP consultant, | shall personally interview 8ix
teachers, two school social workers, and two principais in

“.each school district. | want to assure you ‘hat in no way

will you be identified with your respaonses.

The summarized results of the study will be published and
disseminated to the pérsons interviewed, the two per-
ticipating school districts, the regional and national COP of-
fices, the New Careers Training Laboratory, and-COP ad-
ministrators in other states. '

This study is not intended as an evaluation of trainees or of
their supervisors. We hope that the results wilt aid the
Duluth and Minnespols schools in their various teecher
aide programs and that the results will be useful to the
National COP. ' 3 9
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Appendix B
instrument Used in interviewing Teeachers*

COP Teacher Aide Utmzaﬁan Study
Interview Format

lmma'dépmmmm.um

Teacher and Upon the Learning-Teaching Process

mwhasyowrobasatmherchangadasamsm
of having a COP aide in your Clessraom?.or How
would your role &8 a teacher-changs if you were no
longer able to have a COP aide in your clessroom?

1. How does your COP aide make your job easier?
What are the 2asetls of having an side?

2. How does your COP side make your job more dif-
ficult? What ars the problems of having an aide?

3. How does your COP aide sffect the amount of
contact you have with pupis, mdmerslahonshb
youhavewrththepmﬂs’?

4. How does your COP ade anect the leaming:
teaching atmosphere in the classroom?

5. How does your COP aide atisct your classroom
manegement and discipine?
: o

6. How does your COP aide affect your role 88 a
classroom teacher in planning, instructing. and
evabaﬁngpmﬂa meess?

7. How cjoes your C\OPanda aftect me cumeuium
in your classroom?

Effacts of COP Aides up’o Pupils

t

© A
- 1. How does your COP aide affect mwm_nal pupil

lsarning?

2. How does your COP aide affect pupils’ attitudes
tomschoo;mdbunmo’?

3. How does your COP aide affect pupd seif-

}
™Y

.- *A similer instrument with sppropriate changes in wording’
"wes used 1o “nterview principals and school soll

Q
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C.  Effects of COP Akies Upon Community-School
Relationships ,

1. What effect does ycur COP akie have upon com-

_munication bstween the school ancd the pearents?
{tf the Question is answered positively:.ask ahout

negaiive effects. f the question s snewesred -

negatively, ask about postiive stfects.)

2 Have your COP aide’s ife experiences and com-
munity knowiedge been a resowrce to you in
dealing with sconomicaily diucvnnuqod
children?

i

D.  Training for COP Aldes

1. Wha! competencies do you consider moot m-
. portant for 8 COP side 10 have?

2 What kinde of training shoukl s COP side have?

3 Has the COP-sponsored college training had an
eﬁectwon(o.)tmm:mmw
(b)menmuﬁocuvmmtmcmoom

E  Statf Relationships

1 {a) Are COP saides cnnsidered pert of the in-
structional statt? (b.) Are they included i siaff
mestings? (c) Are COP aides inchided in staft
-social functiona? How do you feel about. sach

- i88u07 '

2 (a) How often do you and your COP aide plan and
ovaluate together? (b.) How much time do you and
ywaﬂeapendhphu*rgmmmmhm
adoqunte?

F Mumlnfam:ﬁon

Would you ke {0 m some additional comments
about the utiitization of COP sikiee?

40




